This research focuses on teacher instructional and curricular practices in giftedstu-
thy Lord and Cherisher who created" (96: 1).1 Islam treats the act of acquiring education as an act of worship. Hence, Muslims, regardless of their race or gender, are obligated to pursue knowledge. The Hadith (sayings of the Prophet Mohammad [pbuh]) 2 says, "Seeking knowledge is a duty on every Muslim man and woman" (Parker-Jenkins, 1995, p. 37) . Therefore, at Badr, the first Islamic battle against nonbelievers, each hostage from the battle was asked to teach 10 Muslim men in order to gain his freedom. Moreover, the first public school in the Arabian Peninsula was established in the Prophet Mohammad's (pbuh) mosques (AJ-Otaibi & Rashid, 1997) . Islamic rulers established schools and colleges that were accessible to everyone in the community, whether rich or poor, even to slaves (Khan, 1983) . The importance of this study stems from the presence of gifted students in all educational settings-public or private. Any principle of gifted education formed in one settingwould be expected to hold in other settings. One would also expect that differentiation practices would be effective in all content areas including religious studies-a dimension often included in religious private school curricula. While no research studies have documented the mobility of principles suggested here, this research begins to explore the state of the art, so that these propositions can be tested. This research, therefore, explores the state of differentiation for gifted students in Islamic schools in the United States. Because the practices of gifted education are more researched at the elementary school level, this research investigates differentiation for the gifted at this level. The focus of this study is on teachers' daily practices in planning and implementing the curriculum for gifted and average students in Islamic schools in the United States. The following research questions were investigated:
1. Do teachers in the regular classroom in Islamic schools modify their practices and differentiate the curriculum to meet the needs of gifted students? Are there differences in these practices for the two groups of gifted and average students Caucasian Americans and Asian Americans comprised other large groups represented, with percentages of 22% and 20% respectively. The majority of the Islamic school teachers in the sample have received a bachelor's degree as the highest degree earned. While opportunities for training in gifted education had been available to 49% of the teachers, 44% of the 157 teachers had not received any kind of training. The two most common forms of training were courses at a college or university (27%) and workshops (26%). Nearly 40% of the Islamic school teachers in this study have fewer than 5 years of experience in teaching, while about 10% of the teachers have more than 19 years of teaching experience. T-he majority of the teachers taught in an intact or self-contained classroom. Most of the responding teachers were assigned to primary grades, with 39% of the sample teaching kindergarten through second grade and 23% teaching grades 3-6. It is also interesting to note that about 38% of the teachers in Islamic schools teach in combined classes.
The average class size in the participating Islamic schools was about 19. The mean number of females in each class was 10.5. However, the standard deviations indicate that there is a great deal of variability in gender mix from class to class (i.e., Male, SD = 4.97; Female, SD = 6.3). Almost no non-Muslim students were enrolled in these schools.
Instruments
The Classroom Practices Questionnaire. The Classroom Practices Questionnaire (CPQ; Archambault et al., 1993b) was developed by the National Research Center on the Gifted and Talented (NRC/ GT) in cooperation with Market Data Retrieval. The CP Q consists of four sections that solicit information about (a) teachers' backgrounds, (b) gifted education policies adopted by the school, (c) classroom issues faced by the teachers, and (d) participants' practices with gifted and nongifted students in his or her classroom. Alpha reliabilities for these sections range from .53 to .83. Items in each of the sections employ a Likert-type scale, ranging from 0 (never) to 5 (more than once a day). However, no validity information was provided by the authors of the CPQ.
The Scale for Rating Teacher's Curriculum Practices in Applying
Islamic Value. The Scale for Rating Teacher's Curriculum Practices in Applying Islamic Value (TCPAIV) was developed according to the format of the CPQ in order to rate the teachers' behavior toward applying Islamic values in the classroom. The questionnaire seeks information about how teachers integrate Islamic values while teaching gifted and nongifted students in the regular classroom. The items were divided into four sections: (a) The Ultimate Source of Knowledge; (b) The Ethical Framework; (c) The Believer to Act Upon Knowledge; and (d) Environmental Aspects. Educators, either from general education or gifted education, and Muslim scholars were asked to review the instrument in order to determine the content and face validity. In addition, a pilot study was carried out in four Islamic schools in Canada to evaluate the instrument's reliability. It was found that most teachers indicated that they do not modify their curriculum practices to meet gifted students' needs. Therefore, the questionnaire's reliability was calculated based only on the information that was gathered from teachers' responses in the average students' column. The overall alpha reliability for the instrument was .96. Each section's reliability was also high: (a) The Ultimate Source ofKnowledge (a. = .93); (b) The Ethical Framework (a = .90); (c) The Believer to Act Upon Knowledge (a = .88); and (d) Environment Aspects (ca = .74). Thus, all alpha reliabilities are in an acceptable range for an instrument of this type.
Procedure
Numerous efforts were made through phone calls to invite Islamic schools to participate in the study. Ultimately, 47 Islamic schools accepted the invitation letters and returned them with the needed information. Based on the information that was received from the Islamic schools regarding the number of the classes in each grade level and the number of teachers who were interested in participating in the study, 408 packages were sent to the 47 schools. The package included an individual envelope for each teacher interested. The teacher envelope included a survey, an informed consent form, "a postcard from the first author's country as a token of appreciation, "a thank-you letter, and a prepaid return envelope.
Packets from 161 teachers at the elementary school level were received. All schools that participated in the study were private fulltime Islamic schools in the United States. After reviewing the returned questionnaires, four were eliminated mainly because the participants were not K-6 grade-level teachers. The eliminated questionnaires included two completed by principals and one by a preschool teacher. The fourth questionnaire was not filled out at all. Therefore, the sample of this study consists of 157 teachers (38% return rate).
Results

Differentiating Practices
Approximately 74% of the teachers in Islamic schools believed they had gifted students in their classroom. Interestingly, only about 27% had gifted students who had been formally identified, while nearly 64% of the teachers believed that they had gifted students who had not been formally identified. Only about 13% of the teachers indicated that they did not know whether they had any gifted students. Although a majority of teachers indicated having formally or informally identified gifted students in their classroom, only about 60% of them indicated that they modified their practices to meet gifted students' needs. Furthermore, four teachers who claimed not to have any gifted students in their classrooms indicated that they modified their practices, whereas 29% of the teachers indicated they did not modify their classroom practices. Another 10% claimed that differentiation was not relevant to their classroom practice.
Data from the 60% (73 teachers) who stated that they modify their practices to meet gifted students needs were further examined. The study aimed to compare teachers' practices with gifted and nongifted students in their classroom. It was expected that all 73 teachers would provide information on their practices with both their gifted and their average students. Out of 73 teachers, approximately 88% of the teachers provided information on both gifted and average groups on the CPQ while 79% provided information on both groups on the TCPAIV (see Table 1 ).
The data were further analyzed using the SPSS statistical processing package in the following ways:
1. Teachers' responses to the average column and the gifted column for each item were compared and coded into three categories; (a) gifted high; (b) average high; and (c) no differences. So if a teacher reported a higher frequency of strategy use for gifted students, the item was coded "gifted high" and likewise for the average side. However, if the reported frequency of strategy use was the same for gifted and average students, the score was coded "no differences." 2. Information was further analyzed by calculating the means, standard deviation, effect size, and p-values of t tests for each of the items.
Classroom Differentiation
The majority of teachers do not differentiate in their use of strategies between gifted and average students. They generally offer the same types of instruction to the gifted as well as to average students. However, most Islamic school teachers reported that they use advanced-level readings more frequently with gifted students than with average students (see Table 2 ). This was the only practice in which "No differences" was not in the majority. For a different approach to understanding the data, the means, standard difference, effect size, andp-values oft tests were calculated for each of the items, testing for significant differences. The paired t-test results reveal that approximately 50% of the items show statistically significant mean differences at the level ofa = .05. The magnitude of the difference between the means was calculated by dividing the mean difference for each item by the standard deviation of the average group for that item. It ranged from .95 to. 18. In addition, for an independent t test, the probability of getting a Type I error is P = 1 -(1 -a)c where c = the number of items tested (Glass & Hopkins, 1995) . This CPQ consisted of 39 items. Thus, the probability of at least one Type I error occurring would be .86. This means that it is likely that there is at least one Type I error among the 20 items found to be statistically significant.
As a further guard against Type I error, the Holm-Bonferroni sequential procedure was applied (Aickin & Gensler, 1996) . This procedure requires sequential testing of the p level for each t test using al(n -i + 1) as the equation for parsing the alpha level among the various tests, where n is the number of tests conducted (in this case 39) 
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and i is the position of the item in sequence from the least to the greatestp level. Using this procedure, only the first five items listed (Items 3, 2, 15, 14, 11) are considered to be significant (see Table 3 ). However, Roback and Askins (2005) have suggested that the use of such procedures may be too conservative when the research is more exploratory than confirmatory. Such may be the case for this research. Because this is a first effort to investigate differentiation in Islamic schools, we will interpret the data from the broader perspective permitted by the Glass and Hopkins (1995) procedure, but provide the Holm-Bonferroni data to permit readers to draw their own conclusions. T'he data indicate that Islamic school teachers are more likely to focus on enrichment and acceleration activities for gifted students that emphasize reading and writing assignments (Items 2, 3, 6, 7, 5, and 10). Islamic school teachers were also found to provide their students with some activities that involve critical thinking skills (Items 23, 8, 24, 36, and 37) . Some teachers indicated that they modify their curriculum to differentiate based on individual learner's profiles (Items 15, 13, 19, and 28). They are less likely to involve gifted students in activities that involve questioning skills or challenging independent work (see Table 3 ).
The effect size was also computed for each item to determine the practical significance of the differences between two means. According to Cohen's rule of thumb, an effect size of .20 is considered small, an effect size of.50 is moderate, and an effect size of.80 is characterized as large (Howell, 2002) . Thus, for the data shown in the Table 3 , effect sizes ranges from less than small to greater than large.
Although 20 of the 39 items on the CPQ were found to have significant differences at ca = .05, a close look at the effect sizes indicates that Islamic school teachers differentiate only in basic ways. For example, there is a very large effect size for assigning reading of more advanced level work (d = .95, Item 3) and a nearly large effect size for using enrichment worksheets (d = .74, Item 2). A moderate effect size was found for substituting different assignments for students who mastered regular classroom work (d = .48, Item 15). One other item, repeated difficult concepts (Item 14), also yielded a moderate effect size (d = -.51); this activity was more likely to be used with average students than with gifted students (see Table 3 ). 
Islamic Principles
The data suggest that when comparing the integration of Islamic values into other curricular areas for gifted students versus average students, teachers were more likely to integrate for gifted students. However, the level at which Islamic values are taught is generally not augmented for gifted students, as "no differences" was always the most frequently occurring response from the teachers (see Table 4 ).
Further, there are significant differences in presenting Islamic values between gifted and average students on only two items (t = .05); parsing the alpha level using the Holm-Bonferroni sequential method yields no significant results for any item (see Table 5 ). In addition, a Type I error likelihood was calculated. In this case, we made 45 comparisons; thus, with an alpha level of .05, the probability of getting a Type I error would be .9. Hence, there is a probability that a Type I error could have been made on either of the two items found to be statistically significant. Statically significant differences reported for the two items may be due to probability alone. Considering Cohen's rule of thumb, the effect size values for the 45 items are comparatively small, ranging from. 12 to .01.
These results suggest that Islamic values are presented to gifted students without the content or the instruction of Islamic values being modified to meet gifted students' needs. It could be inferred that Islamic values are more likely to be presented to all students, gifted and average, without differentiation.
Discussion
Although the majority of the Islamic school teachers believed they had gifted students in their classrooms, only some indicated that they modify their practices to meet gifted students' needs. Further, the degree of modification is limited. The majority of teachers do not differentiate in their strategies among gifted and average students. This finding is consistent with Archambault et al. (1993a Archambault et al. ( , 1993b . However, in this study, mean differences between scores of gifted and average students for each item are higher and have larger effect size than those of the Archambault et al. (1993b) .025 .050
"Gif-Ave refers to the mean differences between teachers' reports of the frequency use with gifted and the frequency of use with average students and the standard deviations for those mean differences. ES = Effect size. schools sample. The Archambault et al. (1993b) sample was a large one that consisted of teachers of diverse backgrounds from various parts of the United States from both public and private schools. Therefore, although the general pattern of limited differentiation in the classroom holds true for the Muslim sample in most cases, the teachers in the Islamic schools apparently are doing more differentiation than was found in a national sample. This could be because the entire sample was from private schools; although in the national survey, differentiated treatment was lower for private schools than for public schools. Another possible explanation is that, given the time lapse since the Archambault et al. (1993b) study, perhaps differentiation is now more acceptable than it was at the time of the national survey.
Teachers at Islamic schools appear to be limited in their choice of differentiation strategies. Teachers reported that they use acceleration, enrichment, worksheets, and have their gifted students help tutor. However, it is not clear that the term differentiation as used in gifted education research reflects the same practices in the Islamic schools.
Teachers at the Islamic schools present Islamic values to all students without differentiation between gifted and average. The identical treatment of students with different abilities limits Muslim gifted students from establishing a deeper understanding of the Qur'an and Hadith. According to Ashraf (as cited in Sahadat, 1997) , the sense of responsibility for the use of knowledge and accountability for the exercise of one's will would be better understood from a context of a Muslim's relationship with almighty Allah. The growth of this relationship could be achieved by the continuous development of the person's knowledge. The more educated a person is, the more likely the person is to achieve a higher sense of accountability and develop a closer relationship with almighty Allah. According to the Holy Qur'an, "Those truly fear Allah, Among His Servants, Who have knowledge: For Allah is Exalted in Might, . Therefore, differentiation would help to broaden gifted students' ability by providing them with different educational opportunities appropriate to their attained levels of learning. In the Holy Qur'an, almightyAllah states, "Say: If the oceanwere Ink (wherewith to write out) The words of my Lord. Sooner would the ocean be Exhausted than would the words Of my Lord, even if we Added another ocean Like it, for its aid" (18:109). This Qur'anic verse does not merely illustrate that the ultimate source of knowledge is inestimable, it also invites the scholar to broaden his or her perspectives and strive to fathom as much as he or she can of Allah's worlds. Hence, the use of differentiating strategies will have a great impact in advancing gifted students' knowledge and providing them with the elements to strive to achieve more.
